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Background to NQS & EYLF 

Australia’s first national Early Years Learning Framework (EYLF) was developed by the Council of 

Australian Governments in 2009. The aim of this document was to extend and enrich children’s learning 

from birth to five years and through the transition to school. (2009, p.5). 

 “The framework draws on international evidence that early childhood is a vital period in children’s learning 

and development”. (2009, p.5).
 
It also states that: “All children experience learning that is engaging and 

builds success for life”. (2009, p.7).
 

 

All children have different abilities and learn when they are ready in their own way. In order to promote 

children’s learning, the Five Learning Outcomes demonstrate how Principles, Practices & Outcomes 

combine to guide curriculum decision-making and assessment in early childhood.
 
 

 

We believe that music is a valuable foundation for children’s learning and that the main focus of teaching 

music is to enrich the whole child, develop their cognitive abilities, increase their learning capacity and 

enhance the quality of their life. 

 

From 1
st
 January 2012 every early childhood service in Australia will need to meet or exceed all the 

elements in the NQS (which is comprised of 23 standards and 7 quality areas) to receive a rating of National 

Quality Standard or Advanced. 

 

The main focus of the NQS falls on the ‘Educational Program & Practice’ (Quality Area 1) and the 

foundation of this first and most important Quality Area are the Five Outcomes of the EYLF. 

  

The Early Years Framework (2009, p.19) guides curriculum decision making and enables each child’s 

learning in the five outcomes: 

• Children have strong sense of identity 

• Children are connected with and contribute to the world 

• Children have a strong sense of wellbeing 

• Children are confident and involved learners 

• Children are effective communicators 

 

In order to support and reflect The Early Years Learning Framework, we need to improve and maintain 

educational programs for all young children on a daily basis! We need to focus on the needs of the child and 

nourish his/or her individuality and uniqueness through a variety of activities which include creative music 

and movement, speech, drama and many other forms of performing arts. 

 

For example, in Outcome 5: ‘Children are Effective Communicators’ clearly states that:  

 

“Communication is crucial to belonging, being and becoming. The educators promote learning:  

• when they provide a range of resources that enable children to express meaning using visual arts, 

dance, drama and music (EYLF Outcome 5.3) 

• when they sing, and chant rhymes, jingles and songs (EYLF Outcome 5.2) 

• when they engage children in discussions about symbol systems, for example, letters, numbers, time, 

money and musical notation” (EYLF Outcome 5.4).” (2009, pp.38-43). 

 

 

 

 

 

 



What is ‘Orff Schulwerk’? 

The Orff Schulwerk was founded by Carl Orff (1895 – 1982), a German composer and music educator and 

colleague Gunild Keetman (1904 - 1991). ‘Schulwerk’ means school work but it can be used with any age 

group of students, including adults. 

Orff Schulwerk is “Music for Children”, designed for all children, a unique music learning approach.  Each 

child contributes according to his/her ability. It is a general artistic education rather than a method of music 

instruction. Every child is believed to be innately musical. 

The ideas are centered on the fundamental unity of music including speech, singing, movement and 

instruments which are integrated to teach the elements of music.  

 

Orff Schulwerk - creative music and movement 

Frazee (2006) remarks that “the essence of Orff Schulwerk is to awaken and develop musical creativity, 

which to a greater or lesser extent is inherent in everyone”. (p.107). The Orff approach begins with the 

assumption that every child is filled with music. “Orff Schulwerk celebrates the elements of play, 

improvisation, creativity and child like freshness that sets it apart from general music education practises.” 

(Goodkin,1993, p.2). Frazee (2006), supports this in her statement “we teach through imaginative, playful 

child-centered experiences in a nurturing supportive environment.” (p.105). As educators, if we nurture 

these things that children love to do in a safe, fun and developmentally appropriate environment there is 

every chance that children will become active listeners and participants in the joys of music making 

throughout their lives. 

 

How can a creative early childhood music and movement program reflect these new national 

outcomes?  

 

Action songs develop: 

A love of music, gross motor skills, locomotor movements, beat competence and an opportunity to share 

creative contributions 

Outcome 1.3 Children have a strong sense of identity and develop knowledgeable and confident self- 

identities, respond to ideas and suggestions from others.  

Outcome 3.2 Children have a strong sense of wellbeing. They engage in increasingly complex sensory- 

motor skills and movement patterns. 

Example – Funga Alafia 

 

Funga Alafia   West Africa (trad) 

 
Silently teach gestures  

Funga - touch head with both hands  - (With my thoughts I greet you) 

Alafia – outstretch arms 

A-shay – touch mouth with both hands (With my words I greet you) 

A-shay – outstretch arms 

Funga - touch heart with both hands (With my heart I greet you) 

Alafia – outstretch arms 

A-shay – stroke back of arm between hand and elbow for 2 beats 

A-shay –do with the other arm (I have nothing up my sleeve) 

Echo ‘a-shay a-shay’ 

 

♪ Copy the actions 

♪ Copy the actions as the English then African words are spoken 

♪ Echo sing 2 bars at a time with actions 

♪ Teacher calls ‘Funga alafia’ and students respond with ‘a-shay a-shay’ then switch 

♪ Sing song with actions 

♪ Sing in a 2 part round 



♪ Create new actions and a dance 

 

Nursery rhymes, other rhymes and finger plays develop: 

Language, literacy, love of speech, language, poetry, imagery, imagination, fine motor skills, kinaesthetic 

awareness and number awareness 

Outcome 3.2 Children have a strong sense of wellbeing. They engage in increasingly complex sensory- 

motor skills and movement patterns. 

Outcome 5.2 Children engage with a range of texts and gain meaning from these texts 

 

Greeting songs and games develop: 

Social skills, self-awareness, self-expression, self- confidence, taking turns, listening to others and 

respecting others. 

 

Outcome 1.1 Children have a strong sense of identity. Children will feel safe, secure and supported and 

respond to a feeling of belonging  

Outcome 1.4 – Children have a strong sense of identity  

Children learn to interact in relation to others, with care, empathy and respect  

Outcome 5.2 Children engage with a range of texts and gain meaning from these texts 

Example - ‘How do you dootee’ 

 

How Do You Dootee   

How do you Dootee, dootee, dootee 

How do you do today, (shaking hands) 

Are you living where you used to live or have you shifted away?  

(hands above head to make a house roof) 

I’m sorry you’re so disagreeable, I only wanted to say  

(said with arms folded in front and a bad-tempered expression!) 

How do you dootee dootee dootee 

How do you do today (shaking hands as before) 

 

What to do with rhymes? 

• Tap	  the	  beat	  on	  different	  body	  parts	  

• Begin with the actions 

• Explore	  volume/dynamics	  –	  soft	  and	  loud	  

• Explore	  speed/tempo	  –	  fast	  and	  slow	  

• Explore	  saying	  the	  rhyme	  with	  different	  voices	  (high,	  low,	  staccato,	  legato)	  

• Begin	  very	  slowly	  and	  gradually	  get	  faster	  	  

• Say	  rhyme	  while	  doing	  actions	  	  

• Inner	  hearing	  -‐	  leave	  out	  rhyming	  word	  	  

• Variations	  –	  half	  the	  group	  says	  with	  one	  voice,	  the	  other	  half	  says	  with	  contrasting	  voice	  

• Explore	  body	  percussion	  responses	  

• Explore	  opposites	  in	  musical	  elements	  -‐	  	  High/	  low,	  soft/	  loud,	  slow/	  fast	  

• Create	  new	  actions	  

• Create	  a	  question	  and	  answer	  

• Create	  an	  ostinato	  group	  

• Say	  in	  canon	  

• Transfer	  onto	  non-‐melodic	  percussion	  instruments.	  	  

 

Dance & movement develops: 

Gross motor skills, coordination, listening, kinaesthetic awareness, awareness of diverse musical styles 

Outcome 1.3 Children have a strong sense of identity 

Children develop knowledgeable and confident self-identities.  Children respond to ideas and suggestions 

from others. 



Outcome 3.2 Children have a strong sense of wellbeing. They engage in increasingly complex sensory- 

motor skills and movement patterns. 

Examples - ‘Haida’ and ‘I like the Flowers’ 

 

 
 

♪ Section A – move around the circle and clap each other’s hands (this can gradually become a grapevine 

step) 

♪ Section B – walk into the middle and then back clapping your own hands 

♪ Get faster as you sing and dance the piece each time 

♪ Sing and dance in a 2 part round 

♪ Create different and contrasting actions/movements for the A & B sections 

 

 
 

♪ Create actions and movements 

♪ Sing the ‘Boom de a da’s’ as an ostinato 

♪ Sing in canon 

♪ Sing as a question and answer with actions 

 

Playing percussion instruments develop: 

Beat competence, stopping and starting on cue, coordination – gross motor and fine motor co-ordination, 

turn taking, awareness of tone colour, leading and following 

Outcome 1.4 – Children have a strong sense of identity  

Children learn to interact in relation to others with care, empathy and respect.  

Outcome 3.2 - Children have a strong sense of wellbeing. They engage in increasingly complex sensory-

motor skills and movement patterns  

Example - ‘Listen Listen’  

 

 



Listen Listen 

(Traditional) 

 
♪ Children are gathered around a large gathering drum 

♪ Sing the song and clap the beat  

♪ The teacher plays a rhythm pattern for a child to echo – whilst singing new words 

Listen listen here I come it’s Annie’s turn to play the drum 

♪ The child can echo the teacher, or improvise an ‘answer’ of their own. 

♪ The child can start first and play a pattern for the teacher to copy. 

♪ The child can improvise a pattern without any repetition by the teacher. 

 

Goodbye song develops: 

Use of ritual, social skills, develops awareness of diverse musical styles 

Outcome 1.1 Children have a strong sense of identity  

Children will feel safe, secure and supported.  

Sense and respond to a feeling of belonging  

 

The Orff Schulwerk approach assists to attain all of these outcomes through its use of various techniques 

such as imitation, echo, ostinato, canon, question and answer and pentatonic songs; Orff media including 

speech, body percussion, play and games, singing, movement and dance and playing of specially designed 

percussion instruments and the following fundamental principles. 

 

The fundamental principles underpinning the approach in relation to the outcomes include: 

 

Hearing and making music first, then reading and writing it later (Outcomes 1, 3, 4 & 5) 

Orff Schulwerk is based on things children naturally like to do such as sing, chant rhymes, dance, clap, etc.  

These instincts are directed into learning music by hearing and making music first, then reading and writing 

it later.  This is the same way we all learn our language.  

 

Music is for everyone (Outcomes 1, 2, 3, 4 & 5) 

Everyone can contribute to the experience regardless of age or ability. Carl Orff (1963) says “my experience 

had taught me that completely unmusical children are very rare, and that nearly every child is at some point 

accessible and educable”. (p.4). 

 

Creating a safe and inclusive environment (Outcome 1) 

It’s imperative to provide a safe environment for children to be able to take risks. Frazee (2006) believes that 

“risk taking is a daily occurrence for Orff students as they perform, improvise and analyse with and for their 

peers.’ (p.22). She also states that ‘sharing ideas and feeling with classmates can only be accomplished in a 

safe environment”. (p.23). 

 

Creating a holistic approach (Outcomes 1, 2, 3, 4 & 5) 

An Orff approach helps to educate the whole individual intellectually, physically, socially, emotionally, 

aesthetically and creatively through active music making, individual input and group improvisation.  

“One of the fundamental lessons of Orff Schulwerk is that learning does not occur in compartments, but is 

holistic. (Snyder, in de Quadros, 2000, p.196).  

 

 

Creating a child centered approach (Outcomes 1, 2, 3, 4 & 5) 

The Orff approach begins with the assumption that every child is filled with music. “The approach is child 

centered focused around what the child loves to do such as chant, sing, move, play, role play, explore, 

discover and create.” (Davies-Splitter, 2006a, p.12). 

 



Promoting creativity and self expression (Outcomes 4 & 5) 

An Orff teacher ensures that all ideas and contributions are valued, understanding that students often take 

risks to create and improvise. Carl Orff’s philosophy was that all people “need to create through the 

processes of experimentation, exploration and improvisation.” (Richards, 1997, p2). 

An Orff classroom is never dull and often filled with joyous activity. “It is a place where self expression is 

encouraged and valued, musical experiments are carried out and tolerance for differing views is practiced.” 

(Frazee, 2006, p.18). It enables students to experiment with solutions to musical problems, fostering their 

creativity. It cultivates imagination through fantasy and play and engages the senses. Frazee (2006) 

completes the picture with these fitting words; “Orff teachers have relished the gift and the challenge of 

drawing forth the innate musicality of their students for the purpose of expressing themselves in and 

enriching their lives through music.” (p.5). 

 

Mind, body and spirit = health and well being (Outcomes 3 & 4) 

The Orff approach is hands on, voices raised, hearts open and minds switched on. It brings the heart, body 

and mind together through its integration of speech, song, movement, playing and improvisation. “We must 

add the world of the body and heart to the world of the mind if we are to have children use their full capacity 

to think”. Dee Coulter. (in Goodkin 1993, p.14) 

 

Children involved in this creative music and movement approach on a regular basis can develop abundant 

confidence and self esteem and experience great joy. It can help to achieve health and well being as it taps 

into their creativity providing opportunities for musical expression. 

 

Working from the simple to the more complex and challenging (Outcome 4) 

With the use of the Orff techniques, the children begin with simple tasks and gradually transfer to more 

complex and challenging activities according to their ability. Children of varying abilities and ages can 

partake in an Orff experience together as each contributes according to his or her understanding and stage of 

development.  

 

Social Music Making (Outcome 5) 

The social value of group music making is reinforced in this approach as is the importance of individual 

creative contributions.  

 

No demands on children for high musical skills (Outcome 4) 

Children can immediately begin making music that is both stimulating and satisfying, without the demand 

for technical ability.  

 

Integrating Orff Schulwerk into the general curriculum (Outcome 4) 

Music can successfully be integrated into all areas of the curriculum including languages, health and 

physical education, science, maths, studies of society and environment (history and geography), technology 

and other arts – such as visual arts and media. Goodkin (1993) says that music is  “hitched to everything else 

in the curriculum in both superficial and deep structures.” (p.37). He suggests that music is a study of all 

subjects in the curriculum. 

In her introduction to ‘An Orff Mosaic from Canada’, Lois Berkenshaw-Fleming (1996) discusses how the 

Orff approach should be integrated into the regular curriculum which would assist children with a myriad of 

skills including creative thinking, proficiency in speech and language and motor sensory skills. 

Carl Orff also stated that music should be fundamental to all other subject areas. “It then becomes not only 

exclusively a question of music education, it is rather a question of developing the whole personality. This 

surpasses by far the so called music and singing lessons found in the regular curriculum…”  (In Birkenshaw-

Fleming 1996, p.vi). 

 

Conclusion: 

Children have a wonderful gift of believing. All we need to do is to inspire their learning and we can do it 

through the fun and joy of music. 



We all know that making music helps people to connect and bond, release emotions and express themselves, 

to build up confidence and have fun, but most importantly, to enrich our own lives and the lives of young 

children. 

The Early Years Learning Framework is focused on learning and the role of the educator. The framework 

emphasises the essential elements of high-quality early childhood practice, including play-based pedagogies, 

intentional teaching and strong relationships with children and families. 

Now is a very exciting time, but as anything new it can bring some challenges… The most important thing is 

to think positively… 

  

So, look at your EC Curriculum and ask yourself: “Why am I teaching children and what is my purpose?” 

“How can we develop an effective curriculum that includes music?”, “How can we reflect and support the 

Early Years Learning Framework?”, “How can we enrich children’s learning through singing, dancing, 

creating and playing percussion instruments?”. 

  

Now is the best time for a change, it is the time for a new beginning… 
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